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more than ten participants. They liked all of the assignmenL~, though not
necessarily at the time. They thought they had learned some employment law
as well as some practical skills. Many said they could not look at a speaker in
the same way as before; they had become much more analytical and involved
when listening to oral presentations.

StUdents felt that the atmosphere of the class was crucial. Trust is all-

important. While 1don't want students (or myseU) to pull punches in critiqu-
inv; a speaker, speakers should feel sure that they will not be humiliated by
anyone else. If they feel embarrassed, that should be because of their own
critical self-assessment, not what someone in the class says to them. There are

ways to critique without being overly critical. It was rare for studenL~ to be
overly harsh with each other, and they were never cruel. I could always temper
a tOugh critique by saying that I disav;reed with it.

Students liked the way their skills built up slowly over the semester as we
focused on a different aspect of oral communication each week (rather than

trying to do everything all at once).2K Students learned about research while
preparinv; their presentations; they learned as well about the importance of
narrowing a topic down to tit the allotted time. This was another opportunity
to reinforce the importance of preparation and the consequences of inad-

equate preparation.
There arc now at least a few studenL~ who will go out into the world as better

public speakers. They learned a useful skill that has many applications, and
along the way they learned some employment law. Mostly they seemed to
enjoy the semester, to be truly env;aged in the process of becominv; more
proficient at oral communication; and they became active listeners. As a
teacher, I could not ask for more.
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Restructuring Legal Education in
Guatemala: A Model for Law School

Reform in Latin America?
Steven E. Hendrix

For decades, American law school articles have concluded that university
legal education reform was problematic at best in Latin America. I Conven-
tional wisdom .embodied in the so-called law and development literature
during the 1960s and 1970s held that such efforts had largely failed.2 Also
during the 1970s, it became popular throughout Latin America to advance
open-access admissions policies that made university education available to
many people for the first time. This meant that many national law schools,
such as those in Buenos Aires, La Paz, Mexico City, and San Salvador, went
from several hundred law students to tens of thousands nearly overnight.'

Steven E. Hendrix is the acling team leader for democracy programswith the LatinAmcJicaand
Caribbean Bnreau, U.S. Agency for International Development. Previonsly he served in USAID in
Guatemala supervising the justice program that included the law school re!(>rm at the University
of San Carlos.

1. One of the more famouscxpcrimcnt.'iin the 19605, supported by tlw Ford Foundation, was
the Stanford Law School program in Chile. See John Henry Merl)'IIIan, I.~w and Develop-
me1\! Memoirs I: The Chilt- Law Program, 48 Am. J. Compo L. 481 (2000). Legal education in
civilla\\' countries is basically generalundergraduatc education, with emphasis on theory and
culture. Il caters to civil lawyers as "technicians" or operators, unlike legal education in the
U.S., which is mainly professional education catcting to lawyers as "social engineers" or
problem-solvers. Civil law legal scholarship is often very abstmct, less concerned with con-
crete social problems than U.S. leg-..I scholarship.

2. Mnch of the criticism of the law and development movement began with David M. Trubek &
Marc Galanter, Scholars in Self-Estranp;ement: Some Rel1ertions on the Crisis in Law and
Development Studies in the United States, 1974 Wis. L. Rev. 1062. The law and development
movement was an outgrowth of earlier, much more optimistic theory. See Brian Z. Tamanaha,
The Lessons of Law-and-Development Studies, 89 Am..J. Int" I... 470, 471-73 (1995) (re\;ew-
ing Law and Development (Vol. 2, Leg-..I CultUres), cd. Anthony Carty (Aldershot, 1992);
I.awand Crisis in the Third World, eds. Sammy Adelman & Abdnl Paliwala (London, 1993).

3. For an overview of the dismal state of Latin American law schools, see generally Alfredo
Fuentes-Hernandez, Globalil.ation and Legal Education in Latin America: Issues for Law and
De\'elopment in the 21st Century, 21 Penn SI. Int'l I.. Rev. :~9 (2002).

28. Students learned a lot about employment law in addition to oral communication skills. It w'..s
crucial that all the stndeuts in thl' class had had some hasic course in the area. While this
article highlights what students learned about puhlic speaking, they did so in the context of

employment law. Some of what they \earned was directed, but much or it was not. Students
had the opport\mit)' to explore areas of employment law that they were iuterested in. hut

they also heard a lot frotH other students in various otlwr afC..'3S.
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