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more than ten participants. They liked all of the assignments, though not
necessarily at the tme. They thought they had learned some employment law
as well as some practical skills. Many said they could not look at a speaker in
the same way as before; they had become much more analytical and involved
when listening to oral presentations.

Students felt that the atmosphere of the class was crucial. Trust is all-
important. While I don’t want students (or myself) to pull punches in critiqu-
speakers should feel sure that they will not be humiliated by
anyone else. If they feel embarrassed, that should be because of their own
critical self-assessment, not what someone in the class says to them. There are
ways to critique without being overly critical. It was rare for students to be
overly harsh with cach other, and they were never cruel. [ could always temper
a tough critique by saying that I disagreed with it.

Students liked the way their skills built up slowly over the semester a5 we
focused on a different aspect of oral communication each week (rather than
trying to do everything all at once).® Students Jearned about research while
preparing their presentations; thev learned as well about the importance of
narrowing a topic down to it the allotted time. This was another opportunity
to reinforce the importa consequences of inad-
equate preparation.

There are now at leasta few students who will go out into the world as better
public speakers. They learned a useful skill that has many applications, and
along the way they learned some employment law. Mostly they seemed 0
enjoy the semester, to be truly engaged in the process of becoming more
proficient at oral communication; and they became active listeners. As a

teacher, 1 could not ask for more.
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